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Abstract  
The overall aim of the present study was an attempt to investigate the motivational pattern in relation to the age of Iranian EFL 
learners. Based on a survey consisting of a motivation questionnaire, two gruops of young and old learners were chosen. The 
findings of a proficiency test revealed a significant difference not based on the age, but the kind of motivation orientation. 
Integratively motivated young learners showed a better appearance than those of the older similarly orientd, while the 
instrumentally motivated older learners showed a better appearance than similarly motivated EFL learners that can be a good 
basis for learning improvements. 
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1. Introduction  
     Last three decades have witnessed many definitions concerned with the language learning strategies (Grenfell & 
Macaro, 2008). There were different opinions presented for language learning strategies as determinant and crucial 
factors and facilitators in language learning. Among many other, according to Chamot (2004, p.14) strategies are the 
thoughts and actions that learners use to accomplish a learning goal. Language learners employ some actions or 
techniques to improve their process of foreign language learning by the means of some language learning and 
language use strategies (Cohen, 1998). These strategies should be considered as a conscious mental activity which 
must contain an action as well as a goal and a learning situation (Cohen, 2007). It is also argued that this mental 
action accompanied with a goal or intention should be conscious, though it seems that they could only be 
subconscious.  
1.1. Motivation 
      According  to Pintrich (2002)  motivation  theories  endeavour  to  identify  what  encourages  the  learners  to do    
679 Seyyed Taghi Yaghoubi /  Procedia - Social and Behavioral Sciences  83 ( 2013 )  678 – 682 
something specific and what encourages them to select a specific activity and task among all available ones 
(Dornyei, 1994). The importance of motivation as playing an important role in the process of foreign language 
learning is then clear. To put it more specific it is motivation which is considered as a facilitator for the learner to 
pursue his learning later. Additionally, all factors influencing the language learning process are affected by 
motivation to some extent. Gardner’s social psychological model of second language motivation distinguishes 
between two motivational orientations called integrative and instrumental motivation, which is also acclaimed 
among second language researchers and practitioners (Dornyei, 2005). In definition, the integrative orientation 
shows a positive attitude toward the second language society and the desire to interact and identify with the second 
language community. They get interested in the culture of the target language and desire to integrate them with the 
target language community. Learners with an instrumental orientation are related to the potential practicality of the 
second language proficiency. Therefore, instrumentally motivated learners have a professional view at the foreign 
language. Better to say, the foreign language and learning it acts as a mastery motive for them (Gardner, 1993).  
Many studies have been conducted to measure the effectiveness of each orientation of the motivation in Iran which 
had their results, some favoring the instrumental and some integrative motivation in English proficiency 
(Sheikholeslami, 2006 ; Rastegar, 2003). Among these Sadighi (2000) investigated the effectiveness of motivation, 
both instrumental and integrative orientations, and found a significant difference in the proficiency achieved.      
1.2. Age factor and foreign language learning  
     Age of the language learner is also one of the important factors which can affect the process of language 
learning. Collier (1988) states his idea on the dependency of the successful language learning or acquisition on the 
learning age. Critical period hypothesis proposed a certain period in language acquisition efficiency, claimed by 
Lenneberg in as early as 1967, the language acquisition is biologically determined by factors which is said to be the 
period of two years of age to the puberty (Lenneberg, 1976). Though Lenneberg and his following researchers 
showed the age effect in the accent acquired (Fathman, 1975 ; Williams, 1979), some other studies backed a better 
pronunciation acquisition in older children compared with the younger ones (Collier, 1988; Ervin-Tripp, 1974; 
McLaghlin, 1984).  
1.3. The importance of the study in Iran  
     Like other societies and countries in the world and considering the effect of globality, the need to learn and 
develop English is so evident in Iran. This gained more importance as a rapid growth in technology and the need to 
have relations with other societies, requires a means of communication in an international language. Due to some 
problems and shortcomings, Iranian students which are facing English as one of their forced courses to be taken in 
so called d seven years of school studies, show no evidence of learning it at all. This problem and inability to fulfill 
the shortcomings f school years of teaching English was retaliated by some private institutes which are based on 
different principles and techniques with some more facilities. Even some learners of English aimed their mastery of 
English in these institutes through their older age starts in it, though some differences are evidence.  
1.4. Study objectives and questions 
     This study aims to investigate the existing reasons of the failure of ELT at schools through seven years of the 
students’ exposure to it, while it wants to have a look at the age difference on those learning it after school years 
through different motivational backgrounds. To eliminate any probable factors affecting the results, the study would 
be on the Iranian EFL learners who learn English in a private language institute to provide clues why schools 
learners fail to learn English while those learning in private institutes show much more progress in this field. 
 
      Therefore, the aim of the current study would be to investigate the following research questions:  
  1. To what extent does the motivation orientation of English language learners in Iran influence their learning? 
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  2. Does age factor have any effect in the students’ learning a foreign language by different motivational  
orientations? 
 
2. Methodology  
2.1. Participants  
     In this study 60 language learners were selected from a private language teaching institute from the north-east of 
Iran. To control the gender factor all the students were chosen from female students. They were all ELT learners of 
pre-intermediate level and were chosen from young and old learners of the same level of learning. The participants 
were all selected at random and accidentally from a larger population of EFL English language learners.  
2.2. Instruments 
For the present study pre-intermediate students were required to complete a questionnaire to choose among them 
some with integrative and some with the instrumental orientation of motivation. The questionnaire of 20 items, 10 
for instrumental and the next 10 for integrative motivation orientation was given explaining that the results were not 
related to their learning career and are just for the sake of investigation. The questions were also explained for the 
learners to eliminate any probable misunderstandings. Each item was accompanied with a five-point scale ranging 
from Strongly Agree to Strongly Disagree. Also an English proficiency test was later given to the whole learners to 
identify their level of English proficiency.  
2.3. Procedure 
     The questionnaire of 20 items was administered for the so called pre-intermediate students of the institute to 
choose among them some with instrumental and some integrative orientation of motivation. Totally 60 students 
were chosen, 30 with instrumental orientation and the rest with the integrative one. In a separate session the whole 
60 students were also given an English proficiency test of 50 items to get the proficiency level of the learners. The 
Proficiency test was administered in a separate session and all the test items were adopted from Cambridge 
Proficiency English (CPE) tests. It should be mentioned that in the instrumental group of 30 students chosen, we had 
12 young and an accompanying group of 18 adults. In the next integrative group there were 14 young learners and a 
group of 16 older learners. 
2.4. Data Analysis 
A quasi-experimental method was proposed for the current study and the data analysis was performed through a 
test t-test approach. The proficiency scores of the both integrative and instrumental oriented students of Iranian EFL 
students in case of motivation were observed and their mean scores were calculated. To find out the probable 
difference between the instrumentally and integratively motivated learners in terms of the English proficiency test, 
the t-test was used. As it is presented in table 1, the mean of proficiency scores of the instrumentally motivated 
students is equal to 25.2 and the mean of proficiency scores of the integratively motivated students equals 23.85.  
 
Table 1.  Instrumental vs. integrative  
 
         Variables                           N                            Mean                   SD               t-value                   Sig 
Instrumental Oriented                            30                                     25.2                         12.60 
Integrative Oriented                               30                                     23.85                       11.10           0.093                           0.654 
       Significant at p<0.05 
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According to p-value which is equal to 0.654 and considering the p<0.05, the mean of proficiency scores is 
nearly equal. So we can conclude that there is no significant difference between them. Therefore, we can say that 
there is no difference between the both integrative and instrumental groups of students in proficiency test. 
The proficiency scores of the young and old EFL Iranian students of instrumental motivation were compared by 
calculating their mean scores. The t-test was also calculated to find if there was a significant difference between 
them. As it is presented in table 2, the mean of proficiency score of the young instrumentally motivated EFL Iranian 
learners is equal to 22.8 and the mean proficiency score of the old instrumentally motivated EFL Iranian learners is 
equal to 27.6.  
 
 
Table 2. Young vs. old instrumentally oriented  
 
         Variables                           N                           Mean                    SD             t-value                     Sig 
Young Instrumentally Motivated            12                                  22.8                          10.2 
Old Instrumentally Motivated                 18                                  27.6                          14.1         11.6                               0.003 
      Significant at p<0.05 
 
     According to p-value which is equal to 0.003 and considering the p<0.05, the mean of proficiency score is 
different. That is to say there is a significant difference between the mean scores. Hence, a difference exists between 
the young and old instrumentally oriented Iranian EFL learners of English. To put it in another way, the old 
instrumentally motivated Iranian EFL learners of English got a higher proficiency mean of score and showed better 
in comparison. 
     The proficiency scores of the young and old EFL Iranian students of integrative motivation were compared by 
calculating their mean scores. The t-test was also calculated to find if there was a significant difference between 
them. As it is presented in table 3, the mean of proficiency score of the young integratively motivated EFL Iranian 
learners is equal to 26.3 and the mean proficiency score of the old integratively motivated EFL Iranian learners is 
equal to 21.4.  
  
Table 3. Young vs. old integrative oriented 
 
           Variables                                     N                                    Mean                         SD                   t-value                          Sig 
Young Integrative Motivated              14                                     26.3                        13.60 
Old Integrative Motivated                   16                                     21.4                        10.2          13.53                           0.001 
        Significant at p<0.05 
 
    According to p-value which is equal to 0.001 and considering the p<0.05, the mean of proficiency score is 
different. That is to say there is a significant difference between the mean scores. Hence, a difference exists between 
the young and old integratively oriented Iranian EFL learners of English. That is to say that the younger 
integratively oriented Iranian EFL learners of English appeared better comparing their mean of proficiency scores. 
3. Discussion and conclusion 
The result of the study showed that the integrative motivation in Iranian EFL learners was more effective for 
young learners than the older ones. On the other hand, older Iranian EFL learners showed much language 
proficiency with higher instrumental motivation orientation. Young learners would mostly like to get into the culture 
of the target language as they are more concerned with the language itself as a means of communication and its 
cultural aspects. Young Iranian EFL learners could easily get into the culture as they can feel it together with their 
own culture, comparing and contrasting and more importantly with no bias. Bias is one factor available for adult 
learners which hinder their getting into the culture of a new society. Older learners mostly look at the target 
language as a means to fulfill their duties and needs in passing as a task to be able to get some career progress in 
their professional life. Nowadays, with the spread of more English programs, cartoons, music, games, etc., which is 
highly inviting the younger learners, integrative motivation can be more beneficial for the language mastery by 
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young learners of the target language. In Iranian schools, young learners, as it is evident are exposed to the target 
language which provokes a sort of instrumental motivation in them, if it could of course. Such orientation and the 
wrong sort of language teaching methodology which is merely an exposure of the pupils with no communication 
means, and the ending evaluation by a sort of written examination which aims only in grammar and vocabulary 
knowledge is the main reason for the foreign language teaching and learning failure. This could be improved by 
some policy and syllabus changes which provoke young learners with more integrative motivation. It can be boosted 
by the teachers’ role in encouraging the students in that way. Exam types can also change the aim of the young 
learners in redirecting their learning styles and strategies which could enhance the language learning by the means 
of a change in the motivation that the learners find. Surely he future studies conducted could complete and add up to 
the findings of this study in fulfilling our aims in getting to a better way of motivating your students in a more 
successful learning of a foreign language. 
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